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Abstract

This study aims to test the mediating role of emotion regulation in relation to academic
procrastination with the academic well-being of male and female students. In the present
study, 379 students (221 boys and 158 girls) completed the scale of Academic Procrastination,
School Engagement Inventory, School Burnout Inventory, and Emotion Cognition Regulation
Questionnaire. To test the mediation role of emotion regulation in the relationship between
academic procrastination with academic well-being, the statistical method of structural
equation modeling (SEM) was used. The results showed that emotion regulation mediated the
relationship between academic procrastination and academic well-being. In addition, the
results of group allocation of relationships between multiple variables showed the
relationships between emotion regulation, academic procrastination and academic well-being
were equal in both groups of adolescent girls and boys. Also, the results indicated that all
regression weights were statistically significant. In the proposed model, an outstanding
percentage of the variance of school engagement and school burnout scores were explained
through academic procrastination and positive and negative cognitive emotion regulation
strategies. The results highlight the role of emotion regulation such as cognitive emotion
regulation strategies of male and female learners in predicting their academic performance in
the face of challenging situations.

Keywords: Academic Procrastination, Academic Well-Being, Gender Differences,
Emotion Regulation

Introduction reflects psychological well-being in
Educational researchers studying academic academic settings (Asikainen et al., 2020;
well-being often focus on academic Salmela-Aro et al., 2009). Studies indicate
burnout and engagement.  Burnout, that academic procrastination negatively
characterized by emotional exhaustion, impacts adolescents' well-being.
feelings of inadequacy, and cynicism, Procrastination is considered a negative
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emotion regulation strategy, as it
temporarily alleviates negative emotions
and provides short-term relief. Emotion
regulation strategies involve actions that
influence emotions or their expression.
These strategies play a key role in
preventing  burnout and  fostering
engagement. Students with high academic
well-being experience positive emotions,
while those with low well-being often face
negative emotions like anxiety and
depression (Tuominen et al.). Winga et al.
found that fatigue was the most common
aspect of burnout in schools, while Lam et
al. reported that girls showed higher
academic engagement and were rated by
teachers as performing better than boys.

Tablel
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Method

The study population included all male and
female high school students from districts
1 to 15 of Tehran during the 2019-2020
academic year. A total of 379 10th—12th-
grade  students  from  humanities,
experimental sciences, mathematics, and
graphics  fields were selected via
convenience sampling. Data were collected
using the Cognitive Emotion Regulation
Questionnaire, Academic Engagement
Inventory, Academic Burnout Inventory,
and Procrastination Scale. Due to COVID-
19, the questionnaires were distributed
online through a shared link on social
media. Structural equation modeling
(SEM) was conducted using SPSS (v25)
and Amos software.

Results

Correlation of Procrastination, Emotion Regulation, Engagement, and Burnout in Male and Female

Students

Commitment

Energy

Fatigue and Procrastination

Inadequacy

girl boy girl

boy

girl boy girl boy girl boy

-0.31** -0.36** -0.29**

Academic-

-0.38**

0.64** 0.58** 0.27** 0.21**

-0.17** -0.25** 0.15*

Self-Blame

-0.22%*

0.19** 0.21** 0.24** 0.20** 0.16* 0.18**

-0.28** -0.24** -0.21**

Rumination

0.26%

0.14* 0.18** 0.34** 0.15* 0.18** 0.21**

-0.43** -0.24** 0.32**

Catastrophic

-0.14**

0.29* 0.24** 0.29** 0.27** 0.31** 0.26**

-0.29** -0.24** -0.48**

Other-Blame

-0.15**

0.45** 0.31** 0.14** 0.21** 0.38** 0.29**

0.18** 0.24** 0.21**

Acceptance

0.24**

-0.14** -0.18** -0.21** -0.15** -0.19** -0.20**

0.17* 0.26** 0.30**

Refocusing on Planning

0.30**

-0.18** -0.23** -0.19** -0.14** -0.41** -0.23**

0.33** 0.26** 0.35**

Replanning

0.30**

-0.45** -0.23** -0.14** -0.20** -0.34** -0.34**

0.38** 0.22** 0.32**

Positive Reappraisal

0.25**

-0.42** -0.23** -0.18** -0.18** -0.18** -0.35**

0.19%* -0.20%* 0.21%*

Downplaying

0.14*

-0.19%* -0.20** -0.15%* -0.18** -0.16** -0.20%*

p <005 p <0.01

Table 1 shows that for both boys and
girls, academic procrastination  was
negatively and significantly related to
academic  engagement  (commitment,
fascination, energy) and positively related
to academic burnout (fatigue, cynicism,
inadequacy) at p=0.01. Positive cognitive
emotion  regulation  strategies  (e.g.,
acceptance, downplaying, positive

refocusing, planning) were positively
related to academic engagement and
negatively to burnout, both at p=0.01.
Conversely, negative strategies (e.g., self-
blame,  other-blame,  catastrophizing,
rumination) were positively associated
with  burnout and negatively with
engagement, also at p=0.01.
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Figure 1

Mediation Model of Cognitive Emotion Regulation in Procrastination and Academic Well-being in

Adolescents

Figure 1 shows the complete mediating
structural model of positive and negative
cognitive emotion regulation strategies in
the  relationship  between academic
procrastination and academic engagement
and academic burnout (academic well-
being) in a sample of female, male and
total adolescents before and after
correction.

Table2

The structural model revealed significant
path coefficients. Academic
procrastination was negatively linked to
engagement and positively to burnout in
both genders. Positive emotion regulation
strategies were associated with higher
engagement and lower burnout, while
negative strategies showed the reverse.
Procrastination correlated negatively with
adaptive strategies and positively with
non-adaptive ones.

Gender Invariance of the Hypothesized Partial Mediation Model of Emotion Regulation

Model Limitation/No Limit x> /df* CFI GFI AGFI RMSEA dx* Adf P
No Limits Limitless model 217.66 1.78 0.939 0.924 0.902 0.064 - - -
M"del“gvl‘gieg’;ft‘;reme“t 236.65 1.80 0.933 0919 09  0.064 1859 14 19.0

Restricted  “gy  ctural Weights Model 24039 173 0.936 0916 09  0.044 2273 17 16.0
Covariance Structure Model 244.57 1.75 0.934 0915 0.9 0.045 2692 18 10.0

The immutability of the measurement
model was tested in two groups of male
and female adolescents. In a multi-group
structural equation model, the two groups

were constrained by the requirement that
all independent factor loadings be equal
across the groups. The results showed that
the model fit the data very well (Table 2).
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Conclusion

The present study aimed to examine the
gender equivalence of a model exploring
the mediating role of cognitive emotion
regulation strategies in the relationship
between academic procrastination and
academic  well-being  (burnout and
engagement). The findings showed that
academic procrastination was positively
associated with academic burnout and
negatively associated with academic
engagement in both genders. Additionally,
the results showed the hypothesis that
academic  procrastination positively
correlated  with  negative  emotion
regulation strategies and negatively with
positive ones. This aligns with prior
research by (Mehrabi Far et al. (2022) and
Zarei and Khoshouei (2022), which found
a link between higher academic
procrastination and greater difficulty in
emotion regulation.

The study also revealed that positive
cognitive emotion regulation strategies
were positively associated with academic
engagement and negatively with academic
burnout. Conversely, negative cognitive
emotion  regulation  strategies  were
negatively linked to academic engagement
and positively to academic burnout. These
results are consistent with Tuominen et
al.’s results on the influence of academic
well-being on emotional experiences and
with findings by (Sirois & Pychyl, 2013)
regarding the mediating role of cognitive
emotion regulation in academic outcomes.
Of course the results of this study are
limited to the study’s cross-sectional
design and the potential for inaccurate
responses due to online self-report

Positive Psychology Research, Vol. 10, Issue 1, N0.37, 2024

questionnaires. Future studies should
consider larger populations and
longitudinal designs, incorporating
behavioral observations in natural settings
to enhance generalizability. Additionally,
teaching cognitive emotion regulation
strategies is recommended for reducing
academic procrastination and improving
students' academic well-being.

Ethical Consideration

This study was approved by the relevant ethical
review board, and informed consent was obtained
from all participants. Participants were fully
informed about the study's purpose, procedures, and
their rights, including the option to withdraw at any
time. Confidentiality and anonymity were
maintained by safeguarding all personal data. The
research adhered to [specific ethical guidelines] and
complied with institutional and legal requirements
to ensure minimal risk and protect participant
welfare.

Compliance with Ethical Guidelines

This work complies with all relevant ethical
standards. For research involving human
participants or animals, ethical approval was
obtained, and informed consent was secured. The
authors declare no conflicts of interest, adhere to
data integrity and transparency, and acknowledge
all sources and contributions appropriately.
Authors’ Contributions

Jalil Fathabadi and Omid Shokri supervised the
project. Atiyeh  Motevassel conducted the
experiments, collected data, performed the initial
analysis, and prepared the manuscript draft. All
authors  reviewed and approved the final
manuscript.

Conflict of Interest

The author(s) declare no conflicts of interest
regarding the research, authorship, or publication of
this paper. All relevant disclosures have been made
and managed appropriately.

Funding

This research received no specific grant from any
funding agency in the public, commercial, or not-
for-profit sectors.



e (omlililg) asb iy
NO-\YA e VFHY e «(*V) s «Joloyleis (e Jle

VRN s VEY/VC YR Sl
Lo 500T 13 38 o i 30 9 Ot il ¢tz (S 7 Jlod! cym L0195 il ko

> D9laT g0 3T

.Q‘jﬂ cQ\jg_‘:' Lé.i.g_zv\.:g.iroli.iéb cwubb)j@ﬁj r}lﬁ oI isls cww‘}) 5};‘@2{; th.i.;l,) ALl ww)lf:&ﬁb 4:.&5
Atimot73@gmail.com

Ol Ol ¢ st g oKl ¢ olidOlay 5 w5 ok oSl ¢ pulitily 09 S omlitilyy 05,8 JLiils 1 gabTd ful>
Fathabadi@sbu.ac.ir
Ol O i o oKl ¢ a0l ) 5 o 5 poke ouSails ¢ ulisily, 05,5 ( omliily) 05 5 skl 108y Aol
O_shokri@sbu.ac.ir

S

S 5 9 e S bl Ay 5o Olees S mile B 00T Sda b Sl ey
- s adST 0T (LT amslr 5 Kwcar Slallls 03 3 sy anlllas opl L plol g 5 5 Ol g s
GO Ilal olie 4 (3 VOA 5 ey YYV) 5 aaT 2005 VA calllan ol 53 Gl 01,68 ,ed SOLw 03 01 50T
b leass g anln ¢ o S odiyln3l 5 odiaslis,l S5 oSw gla,lsy anlibn s
tbdde LT s 51 sy cal 53 sy Gy Olows (b idu sl (slas paly abw 5 Joaos S5 5 b
S 3 s G Jleal o daly 5o Ol (b5 (55 liadlanly Jie sa3T Gl okl Alas
S e 3 s (558 Jleal s daly s ol?@mla;&lf‘_;.\;ﬁa@dmmb Ol i Al eslinal  luass
bt o Al sls LS e A o Bl (255 ms S commen 203 1 sl b (g (s
DL gl eonl posdhe Sl alicn a5 503 Ol 5 05 8 93 55 ol o2 5 (oo (551 Jlaal Ol
Ao s cgolgin Jide s IS b s ylsline (ubT Blod 31 (galgitny Jdo 53 Gamw S5 Sa0Ss oolad 5l
G bl G bl eams i srtie Dl jed (SuST 5 eas (Sage s Slpad SuS1, 5l g5 OLLE
S S 55 S e 5 ps 2 otas ol gl b e Ol (L (T ite 5 Cite slas 8l 5 s
b 0> Sslee st sy 5 s 01T SHls Oloes by 2 ld las poaly alez I Olen (a5 > Shas
15 48T Sl et go 55 6T s 5 Shes

e - PYCHP P W G P SRS JV-31 S N 19 PN g

2 s 8k 3 ¥

- @IO0IC]O)]
2476-3705 © University of Isfahan

BY NG HND

This is an open access article under the CC-BY-NC-ND 4.0 License (https://creativecommons.org/licenses BY-NC-ND 4.0)

d 10.22108/PPLS.2024.140381.2498


https://creativecommons.org/licenses%20BY-NC-ND%204.0
https://doi.org/10.22108/ppls.2024.140381.2498
mailto:Fathabadi@sbu.ac.ir
mailto:Fathabadi@sbu.ac.ir
https://orcid.org/0000-0002-5667-857X

VR (V) u;_l.ﬁ c)l.s:: ¢J}‘ OJL»Z LVAJ Jl (e w\...& Q‘}) ML&A}}'

Lol e (Sapep sbe o
035w Ol5seT ils das o Oli 5 3405 5 Shes
dyda 53 s Auyde 4 o (Tl o8
s Shes J§ ke 5w o TG ol
Madigan & Curran, ) Lyls 6 5oml e
(2021

ot 3 1S e il 6,50 Cag b b
Glojsm 53 St page b glaojle (Syme
L Wl ealie Obsl 5 wliily, (el
23 sl e St wliiilyy oj 4 (gl
(}@agwamwwb)@wuﬂgﬁk
Ol 5| (25 S a5 S o 53 1) s S s
sheexs S srin (Schaufeli et al., 2002) sls 1 3
(Seid) 6550 o 03 3lb s,k
YU S 505 g ) 6,85k & Jor cline o]
O 03 (83 S pdyOlesl 5 55 YL sk
Schaufeli et ) s,ls oLl (Blesl b 5,50 5,8 5L
.(Salmela-Aro & Upadaya., 2012 <al., 2002
o ghine) Cuie g g Lilosls Ol LS (glaasl
Blcker ) coul Las o g 5 Shes b Lol (s
etal., 2018

AT (2004) SN o5 Jesls Sllee mls
W b S tple ol (Sapu i a8
St g e (o SI5E o
] O [ PP P PP F P B P WO
2 e Cdprie SIEE gm) OT S
NP SCIN JFS-VO S TGO R G WS PO
ST 5 SLE WL o Sials el s 5L
A sl & 250 adsl Wbl o Ol 50T 2l
(e el 21530 L (Widlund et al., 2023)
Jsb 53 0T 8 Sl (ol Ay o B
L bl s Sdte 2alS L Ok s sl

.

o0
5 i ek 4 e S e b s
g ol Bl e ko 5y 0T 23
9 dyde Ggmdy ) S dr g (e Wl
)03 SFLS Glatassy ges S 5 same oKl
Khojasteh & Abdoli, ) ol 4,8 &) g0 4ia
Klapp et al., ¢ Huebner et al., 2009 <2023
g 3y eealis Skl een > (2024
das dim )3 Cuj g ekl O K5 5 Olalisil,
TN o I IO [ WO SIS VF S
G 23 o1 1K K s e S
2 Ok 5 OIS Gl (5T Olyslin
Salmela-Aro et al., ) ol ods s Olgz ul
O K ss 5 s, . (Vinter et al., 2021 2021
S sl Sl el w4 deddle 23
s s daage 055 e S5
T St s e (Sopep e sehe
S b 33l las 5,28 05 Slas ol
(Tuominen ol oss T a5 058 55 Az
3 ey Olgea (S gm b pgie et al., 2020)
TS T P S JC I P L PP g s
SWEL 5 GTHEL bl (s Ko dn
Salmela-Aro et al, 2009) cul ois JSiS
Slid aleo| & S (Asikainen et al., 2020
Ut GO e Sl AL e g Kot 031 94 !
5 s o el 4 GLTLEL sl i
Ll GaTlolsn sl o L85y pde (romes
35 4 s s g bt Jols SLE W sl
s O S Heal opl s ) 4 e e ool B
1. Well-being
2. academic well-being

3. school burnout
4. school engagement



Yy OSan 5 o g2e ales

e s e 3 Ol 005 (e (65 Jleal o Ll b d

Skl glesl (B slaogeT 35 55 b
oSOl S 5 s ol e il Ol
; Ferrari et al., Balkis, 2011) coul of o Ol o5 oy
Sl See 0S5 (1998; Hen & Goroshit, 2014
oy Obo) 53 1) Juass (IS Oslsplowil b
OT Oslsplait (51 3155 Ll tesly sl s 3550 |
O3lsplonl camtye S bl ST 03K 5
Dalsplosl s 4 ediomn Sloj Aol s (IS
g )55 S S 5 s SS
Golestani bakht & Shokri, ) 545 o e s
(s IS o s 8 dlal (2013
s OlsaT RIS 5 0L eiils Ol 3 mly (S
2> OS1E Cdbge pe b S Jlo o iege
N N T PN R
.(Balkis & Duru, 2009)

=5 Sl Ol Kaags 5l Sy S 4
- 5 s e BR) slabla o 5l
St Sl 2 sk e Eel OT Sl eslizal 1,5 6348
Cute Slber Coje jl 5 S S5 ) el
O Keays (Baumeister, 1996) sl s,
el s B 55 G o5 (6,8 Jlenl Lkiine
Sy i 53 w1553 oS o8 Jlaal Lo 8" _oKa
Glaasl  Giss 5 Oledwolio pluly oo (glp 55
STl CS Oladda 4 Oy gl 35
LS o Nl T .(Pychyl & Sirois, 2016)
Ot (oS e Ol 1) (oo 53 S8
23 ek K @S dlkal T owdls Syt
4 ool Jls 5 S S s e eSn s
S Sl @) b Gob- J= 55 Ospos elas)
Sirois & ) 33 (AU (w5 b planrl 055T)
S S oKs K3 ojle w0 [(Pychyl, 2013
Slra S oS 1 Gble Gl (S

1. emotion regulation

S g p oS Yoy 1 gr s g e sile IS
Widlund et al., ) Wb o 2153 OUT leess
(2021

OUler s (s obdplnil sla oyl G
RGOV IO WS S L (WO R P (s sboa
e Shdely & e Ll e heas (58 leal
3 el RIBL a3 Sles (20T Wil
R X R I PR A
Ol Sl SKan S o S dlerl O 5T i1
WAl B ey | 3t s el ol S
Ngze 5 oml CatS L Gl ol 4 e S
4 3 B DRal 5 el ) oo s
50l Cad e ST W5 e 8 pIl G g
Gl oty sl wils T ST s e
e AL 5 5258 e G e Lo sar oo
Asb adls Oyl Bl paid 5 Joss S45
Oroper Dlads i (Rustamov et al., 2023)
Pl bl oS iy 4 Lails sl 31 STl 03 57 48T
g bl B (S Jleal o 5 ST SS i
b o A fj s RIB el 5 SRS
O&ar 5 wsbw,& (Arifiana et al., 2020)
e (S Il o 1y (6 lsbas it alaily (2022)
SIS sl s 2 ST 5 Llosls DL (s 542 5
Out o S 5 S w daly e
&5 deal (glaad 3o 55 (2013) LSl ki3l . Liles S
13 o (53 g U 2V (Strar oz

(e o s S0 el Ol e S Lol
OT Jstns Lad & ) Oloj 53 4LETE L=b
alae 1 (HIll et al,, 2022) 555 0 Cas 5 o
2> & sl o b (S35 by (5)lS Jles!
WO S % IS I I IRIN S-S PV RPN PN
(Ghadampour et al, 2018) s3& . odwl
(IS <l gl alme ple b has (6)8 Jlasl



\F Y 4(“\/) u;_l.ﬁ c)l.s:: ¢J}‘ OJL»Z LVAJ JL.u Lg“_,..\f.c w\...& Q‘}) ML&A}}'

\YY

ssh eslizal 35 Ol b Gl Sbea slageal
.(Silvers, 2020)

Sk 3 Obma B3 Obe bLijl ) o
S8 st 53 Ll 5 o Oloman a5 (glas 8l ¢ s
- grie gl l 5 (Arnold et al., 2015) (Ss g 3
Slos Cuenl 31 (Salanova et al, 2011) g,
i el L O il il s, s
S Sose 5 b S Olbea YU o
(b e e el b 0T N
i) ol 1 Ol deami mBy 5 Dol
i Dbl ziy o (Tuominen et al., 2020)
LS o 4 ) i 5 (Sl ol sl de
L st Sl Cél,,; .(Ghadampour et al, 2018)
(Diaz etal., 2017) 5,05 g b5l Jess S sriia
b Ol ol 5 liily) alejw YL molaw
Oledme ¢ pimman 5513 e alaly OT sbul 5 Sa5u 5
o 38l 31 e s) St 3L VY ke
5 LT (WS g oml roae (Ol
Loz S 65 15 (Fagup o) Slon St
Ol gea Sllea 2 (Khawda & Nimnuan, 2023)
5 (Castellano et al., 2013) 834w 5 oS 2o b
B 53,8 Lasws s (Lishona et al, 2018) & snie
sls i Q024) &K S rash b Lol ot 4 S
5 Olmn o5 (slos,aly (ol i an
S 03 s 93 4 55 el deass Sagu
Sogmp p i Olmn olai (glas ) S eslinad
S5t Jole D hsl O 5 6 NE ST L s
4 gl 53 OMLelST C ria S35 p s 2
J 1) ER Jate sladnT3 & lie)S ER
b e site Coumdly S5 Cote e bl (51 ) LS 0
5 i Sdpde i e bl 88w
(B 3 S e wpd g (S
S T 3 5l miw Lyls les oS Sl ,lS7
(Golwtnr b 5 o83 (5§ )l s Aile) uiS” o3lizwl ER

e ke Ol dblie e o (511 (S 000
Sdeol S gl olel T S s
lloa 31l 4 et 57 S o wslinl | &l ol
53 Gl ol Vel 3 ClSS L e e
el Gy S JASa Cand 4 I J
5 sl s &l (Sirois, 2014) delol oo a2l 5
G Jleal 1k ls S Sbloeas s 53 &8 (o0l
oslitnl 5 i Sl f""']a': Sl sl Olgea
55 555 0 ol (8 leal I eslinul 1,5 i8S
el 5 555 595 e Slelus! Gl Cdge ba
abyl , (Mehrabi-Far et al., 2022) uS" & > 1, (s s
ol Oloms 55 53 S 5 (6,8 el o it
5%&@@&)56631}16@\@»
056 4 a5 b 5 LS s 0 6O dleal k)l
I R O RN P SR ORI
OS5 Sl (a5 55 58 Jlesl 3131 g
.(Zarei & Khoshouei, 2023) w&jls (s 2éw
Baradaran & Ranjbar Noushari, ) i sl 2a 3
Hen & «Ghasemi Jobaneh et al, 2016 ¢ 2022
Llesls Ol ;s (Eckert et al., 2016 «Goroshit, 2014
22 SIS Jleal Oljn Ol oo Gl slge 2131 L
s oaly oMsn 0 b AT 0T
Sl 8 glas aly i esls Ol 55 (2018) ol ) Ken
sl )8 Jleal sliS s i Al Oles 2
LT o 4 Obes (ki slasaly b posgle
Sl Sllea 553 0T bow g oS 555 0 | Las
McRae & Gross, ) s,li8 o 36 59 Slblea
2 Cablgs g2 50 5 Ob o 4538 £ 50 (2020
das 2l b Lais o2l 1 T e oslinud o)L gs
i a5 (6l b (sloyss Sl 5 (GrOSS, 2015)
5 ot Sl Glasgezs Olgsa Ol
el 5 bl el (gl Llg e S ST

2. emotion-focused coping
3. Hedonic



Yy OSan 5 o g2e ales

e s e 3 Ol 005 (e (65 Jleal o Ll b d

s 4 @8 dlal ol 55 i lasls
Lo )50 Slsn iper I S ol glaasl
) s S sls wlamudl g5 Oladlas 51 & ool
5l & (Ozeretal, 2011) WS Iy (6,8 dleal 4o
S b e 3 e OG5 e ST J¥ukil O ey 5
S Jl=,> «(Washington, 2004) dzws (5,8 Jleal
Oljs 013 los 8 IVl O Kingsy 51 &
S OB L amlie 3 1y el I s 5L
> (Mandap, 2016: Steel & Ferrari, 2013) 4S8 .
S 755 Ob eiils (2017) 5555 5 L Liash
|y ke S Jeal 51 6 5 gl 3 50 Obkas
L3S AIF

Ol 2020) OLKer 5 el Shagn mls
bt 316V Sl (ol T bl Ol s s e
Col Ko &8 S o b ys 1y Ol sl 5 oIt
) 5 5 Gl 5 s 3 g i
ool lasaly S0 L aes Ol ) Sl
S e Olss das e Ol Dlallas Olms oo
5 Jbd ablie b sdzee o5yl Ale Sl (slas al,
S e 5 S5 i Ll G e sl pal,
(Chaplin & Aldao, 2013) 48" e esliul

a3 eas SO dleal o LUl 4 g L
S Ol o5 b T I eliS e DLl ¢ ass
23 Ol b5 (6 s A8 Dol 50 DL
S Jeal 5 hai fes s Do ey Smils
30 Oladllas @L:s Splee (olgns 5 ey
o Ol g 53 i e oS S 2 o))
e Sl ite 3l (S lalanly EE Sl g, A
oAl 5 ) Ol BT ga (LA,
S g b e Seje s Sl
() JSK8) A8 09057 air S5l

b S St 56 5 pty (S p it (e ST
ol (Castellano et al., 2019) &S’ o 4 2o
b5 L Olalee «(2021) OHSes 5 o iash
TR E NN U (e
S o w2 L IS g Cu e s e S
ozl ¢ S p sl b e gLk oJle sl
PR A I POV WP N L R I ¥
(2017) &1)Ses 5 & o us .(Chang, 2020) sl
bgjo ol SIS S50l Eils s oo Ol 55
130T a1 b aslin 53 (S o S | dur ke
LS o Lot esbes by awyde 4 by e el S
Sty 25y e (8353 51 5 5V e

DS pde Slae 4 S s GO )L,
i s olded el ke a3 clel g
Olsea V‘J“ 5 w8 dlal (hess
i > Lol @8 Do Solie sl tasy
Sagmp 4 by OlbS (e e
SANF 35 05 e 63k GbDsls (e
a3 e 0L (2016) f,en 5 Ky b s oo
2 Sasep Sos slapbien; § iy Ses
Olpmg &3 Cod O 7550 (Cpmans 35 0 2 (o )lMe
35 bl Spls S e w5 SLS
S 53 o Ol 5 0153 oo (S350 3
5 Tk s 4 anh (G B ) o 350 5
G S Ol s Al & Sl (2009) O, Ken
du 3 dmes YL LS o slyls Ol
Sladlas 53 (2012) O, 5 oY ¢ oo S giles
AV o O s bl 53 ol plonil 5 42SNY 3 S
58 o NS5 Ol 4 S s o s
o) Oy 3 56 B 15 05 (ke 3 Shes lods
S



\\c'\ﬂ)l@. (M) L}J-lf-"- UL«.&gJ}\ ")L“".:’ grhb Ju (e &S“l'.‘:" Q\}) MUﬂ}E \YF

S C))Lﬂ

Figure 1:
Paths of the Assumed Research Model
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Table 1:

Descriptive Indices of the Mean and Standard Deviation of the Main Research Variables in the Sample of Girl and
Boy Students
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Figure 2:
The Relative Mediation Model of Positive and Negative Cognitive Emotion Regulation Strategies in the Relationship
Between Procrastination and Academic Well-being in the Entire Sample of Adolescent Girl and Boy Students after
Correction

1. mahalanobis distance
2. expectation maximization
3. maximum likelihood
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Table4:

Gender Invariance of the Hypothesized Partial Mediation Model of Emotion Regulation
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